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Jennifer Rodriguez
Provided background on AB 490. 
The legislation was a collaboration between advocacy groups.  It was especially important because of the CA emphasis on standards and achievement for other groups.
Jennifer worked with 500 current and former foster youth at California Youth connection.  Education stability was a key concern of the youth – as it had been for her as a youth.
AB 490 awards credits – full and partial – from any other public school.  This is important because so many youth complained that they had to take same math class 3 or 4 years in a row because their credits were not transferred - this was Jennifer’s experience – she moved every semester and left foster care with no credit.  AB 490 also prohibits penalizing youth for going to therapy, court, placement meeting, etc.  It also requires quick transfer of records, with responsibility in both receiving and sending school, immediate enrollment without documentation, even if owed fees, etc.  Also – it allows youth to remain in their school of origin.  Jennifer can provide resource materials on AB 490.  
Jennifer commented that the effort was so successful in CA in large part because of the strong organizing of foster youth themselves.  This was crucial because the education community had no idea who foster youth were or why they were different from other underserved populations.  Youth did press conferences, press hearings.   They relied heavily on media, forged allies with education.
Some of the challenges in implementation included – they made a strategic decision not to e overly specific – to leave things to common sense.  One of those things was acceptance of credits.  It has been a major challenge.  Some districts have been creative in calculating partial credits.  Some districts calculate seat time.  Others look at similar courses.  If she had it to do over again, she would have required state board to come up with guidance.  They could also use better monitoring – i.e. school districts disaggregating data on who is enrolled, how behind are they, etc.  To get the legislation through, they had to sacrifice the right to transportation.  The sticking point here is funding.  However, McKinney-Vento can fund transportation for many of these students.  For students in special education, IDEA can sometimes fund.  As a result, many districts do have some sort of transportation program.  In a few years they are likely to focus on transportation.  
Debora Escobedo has a transportation memo that she can circulate.  

Jennifer’s advice on how to design a credit transfer program is to keep it as simple as possible.  She suggests that seat time is a good option.  It is not the youth’s fault if the school didn’t provide them with adequate education while they were in school – they should not be penalized for that.  However, it is important to work with the education world, as they have the expertise.  

Shelly Reed
For Maine’s legislation, they used AB 490 as jumping off point.  Many youth were losing hope and dropping out because so hard to get credits.
At core of their strategy was working with a team of people from different agencies, through Keeping Maine Children Connected.
The Governor’s wife was chair of this committee.  Advocates kept bringing ed. disruption up to her.  They also invited the education commissioner to come to a meeting.  The governor and commissioner decided a law was needed.   

Worked on Noah’s Ark principle – if we get enough of every different kind of person in a room, we’ll get things done – so they invited education, corrections, labor, judicial, parents, youth, etc.  They met monthly for about a year.  Through the process, groups that might have testified against legislation were brought into the process.  These folks had passion, stayed with it.  Core group met more frequently.

Key components – define who the youth are – students who experience ed. disruption – of 10 or more days consecutive for a variety of reasons (psychiatric, foster care, etc.).  Initially they tried using the words “highly mobile” – but that was too nebulous, and they gave it up for the definition above.

One issue was problems with transmittal of educational records.  They were able to get a requirement that records be transmitted within 5 days.  
They also argued that kids needed a school work recognition plan, including a meeting to talk about the child’s status.  This plan must be completed within 10 days – could be electronic, phone, face-to-face.  
By 2010, Maine will have a standards based system for academic content – this may make it easier for schools to recognize credit from other schools.  

If a child doesn’t meet local requirements, the question goes to a state-wide review team to assess where youth are currently.  The student’s information then goes back to the public HS to see if they will issue a diploma.  If not, then they receive a Maine DOE diploma, which should be just as valued as every other diploma.  They will need to take steps to talk to colleges, etc. to clarify that this is just as rigorous of a diploma.  

Also thinking about where they can go to fill in gaps i.e. alternative ed, etc., if they need to before getting diploma.

Questions 

How helpful was it to have highly mobile broadly defined?  -- because they were not isolating a certain group, they could gather a bigger core of people pushing for the legislation.  

How did you staff the year-long process?  -- Were able to hire a group called Maine Support Network from the special ed department – they would set up the meetings, transcribe meetings, post to website.  A potential source of funding for this work is special ed, as regs establish that they need to deal with disruption.  

Therese Martin reported on efforts on behalf of youth in the military, who also experience frequent education disruptions.  
